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' ) FOREWORD

+ ' The growing interest in the accountability movement Pas made

the delineation of knowledge and skills that are of importance to

-

the begﬂnning teacher a matter of concern-for both the music edu-
cator and researcher. The 1ncreased interest by many staté educa-
&

tion departments in the competency—based method of certification
J

also has served to helghten.thls goncern.

i

The Theory Survey described in this monograph was undertaken ,

< 301nt1y by the Department of Music and the Teacher Educatlon

)

; Research Center, State University Cqllege, Fredonla, New York.
AIt is the first of a pro;ected series of five studies that will
ultimately examine a wide range of knowle%ge and skills that are
of 1mpeftance to the beglnning music teacher. The information
gathered from these studies &ill, hopefully,’provide a framework

for the development of both curricular programs and future

research.

o

We aré pleased to support this gtudy and look forward_to the

continuation of this project.

Thomas H. Carpenter, Chairman
Department of Music

~
Thomas A. Regelski, Chairman
Music Educatlon Department

N Ronald E. Hull, Acting Director
. Teacher Educatlon Research Center
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A project of this nature could not be undeftaken without the .

ACKNOWLEDGMENTS

aid and cooperation of a number of individualsy While it is T

impossible to thank all who hs}ped in the project, the work of

L ad

several should be recognized. First, the music teachers of New

York State who responded to the Questionnaire éhould be thankeégﬁ ,

for, taking the effort to complete the survey’/while involved in .

‘busy teaching schedules. :
Secondly, Ms. Marian Anderson who contributed to the typing

of the monograph; Mr. Louis DeBonzo, for his efforff/in‘the

~

ihitial development and ultimate processing pf the Questionnaire;

\ - [
and Ms. Merle Crumm who not only typed the Questionnaire and much
. ; Ve d
of the monograph, but also processed response sheets, responded

to Questionnq}resAthat had not reached the cofrect individual,

)

and in general, was able to keep.the project running efficiently.
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¥ INTRODUCTION AND PURPOSE

}

A major criticism of the competency movement has been the lack
of available research on wﬁich to base the development of programs.
A search of the literature indicates that the amount of research
examining this topic is extremely limited in both amount/and depth.
.. This is especially true as it applies to music programs. It was,
therefore, the purpose of this study to takg a first step in
£iilling this gap by seeking input from public school music teachers
!with the ultimate goai of describing the areas of knowledge and, .
skill felt to be the mdst needed and predominantly used’by

beginning music teachers. :

PLANNING

3

Background Planning

zi The initial impetus for undertaking this project develbped as
a result of a New York State Education Department mandate indica-
ting that certification was to be based on a co@petency concept.
The Music Education Depaftment 4t State University College,i
Fredonia, New York became involved when several members of the
music education faculty attended a meeting at the State Education

Department in Albany, New York, in the Spring of 1973.

« During the Summer and Fall of 1973, a six-year plan (McMullen,

<

-

- 1973), was developed which outlined a procedure to examine the
total competency concept. From this putline a one~-year, $40,000
regearch préposal (McMullen, 1974) was extracted. This broposal

épught funding to gather input from college and field-centered

- . + . e
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personnel regarding the 7reas of knowledge and skill felt to be
important. The one-year’ proposal was not funded by either Stete

or Federal agencies. Therefore, because of insufficient funds,

it was necessary to reduce the study both in’ Bcope and depth to a
size that could be accomplished by the/Fredonia staff and resources.
The information outlined in this monograph is the result of these

fforts. /
efforts ™ ) | | 2{
Immed%ate Planning '

)

*In April, 1974, an in-gservice day for the Chautaugua County
Music Teachers (New York) provided an opportunity for an initial
meeting of college and field-centered personnel t; deal with this
mandate. Discuss#on groups, which were broken into areas 657

b o . )
specialization, sought to define the areas of knowledge angd skill
/7

of most importance tghthe music teacher. On the basis of/input
from this in-service day,.panel discussions, previous research
and inpur of the musiyfeducation staff at Fredonia, an injtial
survey instrument ;as constructed. (Pilot I).

This instrument (Pilot I) was administered to graduate stu7/§
dents attending classes at Fredonia State University during the
second summer session in 1974. Most of these students were music

teachers furthering their preparation toward permanent certifica-

tion and/or Master of Music degrees. Input from this pilot indi-

.cated that the project would need to be broken into separate
sections s{nce the number of items was too extensive for one

. questionnaire. After‘descriptive statistical analysis (item

4

analyﬂis,,frequency tallies, aﬁﬁ percentages) was completed and

‘Eﬁe results interpreted, the information gathered from the results

%ﬁ@‘t- / ; -
¥ g:'{:f"'\ /[ Y i . )
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' . \ .- ‘ ' . .
of Pilot I was incorporated into Pilote 171. Thi7ﬁpilbt, a revision
. )

of the theory section of the Pilot I Questionnaire, was adminis-
tered to gfaduate music stude%ts in September 1974. A third ver-
sion (Pilot III).was then_uhdertaken, incorporating modifications
from Pilot XX. This instrument was administered to all partici-
pants at a meeting of the Allegheny County Music Teachers Associa-
tion (New York) in Novamber 1974. Further slight rev1sions were

made in the music theory instrument aa a result of this study,

which resulted in the survey instrument found in Appendix C.

SPECIFIC AIMS

-

°

The purpose of the theory survey was to describe the areas of
knowledge and skills that are felt to be of primary impottance to
the beginning public school music teacher. Specificallf, this
‘stuAy sought the Opint?dé of New York State public school teachers:

C&,' To obtain an initial profile of the knowledge and skills
needed and actually used by the beginning music teacher in the
following areas: a. aural skills
- * b ;vritten skills Q

c. tombined aural and written skillg

d. theoretical knowledge‘of music types ~

2. . To determine if the protile of knowledge and skill areas
in aural skills, written skilla, and theoretical knowledge of
~different types of music that are needed and actually used by the
beginning music teacher vary when they are examined by:

a. area of specialization of the respondent

b. 1level of teaching duties of the respondent

S i |
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_ “METHOD

_Populﬁ%ion and Sample

A listing of publiéﬂséhool teachers of music in New York : “v\

State furnished by the State Eduedtion Department in Albanf, New

York, was used as the population. This listing was encoded by

. ” .
the Basic Educational Data SysteQ (BEDS), Assignment Codes for
Teachers--Fall, 1973 (BEDS, 1973). Several factors weig ¢con-

sidered in drawing a sample from this population. First,“Sinpe

continued sampling was planned from the same population of

teachers, each sample would need to be mutually exclusive. - _/

Secondly, the cost of mailing, envelopes, printing, and the

, /
logistical considerations in handling and processing the regsponse

sheets with limited personnel, restrictéd the size of the sample

that could be utilized effectively.
| The sample for this study was selected randomly from the
tot&l population of-7,263 public school music téachers in New h
York State. In order to.,obtain mQtually exclusive samples, it
was decided to use 2,000 teachers in the series of studies, or
400 in each of the studiés. A random selection of 2,000’numbers
drawn from the population was obtained via the primitive mixed
function DEAL described in‘APL/360 User's Manual (IBM,»1960).
The same procedure was used to dividp the original set of 2,000
n ers into five sets. A set of 400 numbers identified the
¥

£ t sample from the bopulation listing (BEDS% which previously

had been numbered seque?}ially from 1 to 7,263 (i.e., the

population size).

'e

/




. oo L SRR o ' Materials “
T .{3 5 < o \ . : ;
The Questionnaire used in this gtudy resulted from three
{pilot studies. In the/development of this instrument,lfour
considerations were used. First,pinformatlon relatlng to the .
area of respondent specralization and level o? teachlng dut1es'
waSanecessary inlorder to examine differences’attributed to

.these factors. Second 50 to 60 content -items were considered..

the ma ximum length in order to av01d a fatigue effect. .Third,

‘?. - P

effiCiency in handling was critical hecause of the size of the
project. Fourth, and probably most important, it was dec1ded g
that the study would explore knowledge and skill areas rather
than specific competencies. 1If speCific competenCies were used,

t s

the size of the Questionnaire wopld have been prohibit1Ve. 2

'The QueStionnairé'finally developed for the theory study
contafned two sections: the first for gathering information about
the resgondent, and the second contalning content questions re-
‘latlng to aural sktgls, written skills, and theoretical knowledge
of music types. ‘?

Information Section: Two types of information were to be gathered

from Fhis section of the Questionnaire. The first type Bought was
to determine the area of specialization and level of teaching
duties }or e%ph respondent.\,ThiSuinformation was important in
order’ to accomplish oqe;mf the specific aims-of the study. The

" second type of information wasvgeneralbbackground material, such

as years of teaching experience and number of music teachers in

4

the system; this was intended to aid in describing the sample

)
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which had responded to&the Questlonnaire" It was anxicipated'that '

~

an analys1s of this 1nformation would gdive some 1n51ght about

~ r hd

responsg;patterns. R

. \ ,
Content Section:' This section was ' concerned with askimg two basic

questions. (1) the degree to which beginning mus1c teachers need

certain skills, and {(2) the approx1mate amount of time beginnlng

music teachers actually use these skills. An earlier pilot also
) . , —

" ‘

contained a third question relating to the relative importance of

skills in terms of use, but was subsequently dropped as the re-

.

sponses were highly correlated with. the responses to Ttems for the

percentage of time used. The questions outlined above were uged S

@

to gather 1nformation relating to three sub-areas of théory: aural °

L

skills, written skills, and theoretical knowledge of musical types.

4

It was felt that these three areas most closely,represented the

areas of theory mcst often used in public schools and taught in

a

‘ | "\

In the original pilots, a 7-point scale was used to obtain

college curriculums.

reactions to a specific skill or knowledge area. However, the

oilot work indicated that the respondents felt.a choice could be

made more easily 4if given discrete categories. It was decided ’
shat the categories "ef little or no importance," "relatively
unimportant,” "desirable if possible," and "imperativé&," would be
used for‘the questions on need. The following categories were
employed to determine the percentage’of time knowledge and skills !
were actually used: 0 to 20%, 21 to 40%, 41 to 60%, 61 to 80%, and

. . “\
81 to 100%. In an early pilot the times were broken into 'none,

‘1/4, 1/2, 3/4, and full-time, but it was felt ‘that the revised

. s




é;fegorles more c¢losely reflected the situations of teachers in

. the public schools. ’ | g

w

-
e L]

'Procedures

.
o

-

The ipdividuals éeleotedyfor this study were sent a cover
letté explaining'the‘pufpose of the projéct, a copy of the
Questipnnaire, a mark-sense response sheet (see Appendix C),
and a ‘Famped return-addressed envelope. The only identification

- | _
marking'on‘fhe response sheet was a four digit ;ode number that
was used to determine the'unretﬁrned list for a follow-up mailing.

Approximately four weeks after the initial mailing, a post=-

card was sent to those individuals who had not returned the

-

' material. \As returns were received, the date of return was marked

on the r§§p nse sheet in the appropriate blocks. The mark-sense
sheets were then scanned by an thiéal sca;ning aevice at the
mepué%r Center, State UniVérsity College at Fredonia, New bek;
and t&g data was entered directly inté the computer for use in

. 1
the analysis.

RESULTS AND DISCUSSION

~

It is not the intent of this monograph to provide a detdiled
examination of the data obtained from this study. To accomplish
this, further analysis is projected‘and the results yili be pub-
lished seé;rately. " Thus, the material on’the ;;bsequent pages
should be viewed as initial interpretations by the authors rather»

than conclusions drawn after a detailed examination of the data.

~ 1o
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A total of 400 Questionnaires were sent to bublic séﬁool teech-
_ers in New York State. Of this numbér, f08.resgonse sheets or 52%
were returnedg-~ Two facters suggested that in the ipitial mailing
of 400, some esﬁionnaifes did nect reach.the%individuals to whom
they were!sent;ﬁ ﬁirst, the originél population %isting was drawn
from a'1§73 lieting of teachers, and.seme had undoubtedly moved.
Therefere, the Questionnaires (mailed bulk-rate postage) would not
have been forwarded. Secondly, after the follow-ﬁp posﬁcard was
sent, several individuale wrote to the director o%\the_project
indicating that they had not received the original mailing.

On response sheets containing mi;eing data or marks in a
response column for which there was no answer on the original
Questionnaire, the”followiné procedures were followed. For
questione 1 through &, which were "yes " or  "no\ responses
relating to areauof specialization or level Qf teaching duties,
items which did not contajn a response were considered to be a
"no" response. In the need section, which contaiped four re-
sponse categories, some responses were marked in the E column

”

(column 5) on the mark-sense response sheet. These are listed

in Appendix A in the error column and were-hot considered in the

.

analQSis of the data;

The computer program FORTAP (Bauman, 1970) was used to obtain

the percentage of responses for each item. Ana1y51s of the data
by area of dbecialization was accomplished by the computer program
NUCROS (Janda, 1965). The same program was used to obtain the
<

analysis by level of teaching duties [questions 4 through 8)

which resulted in 20 categories. The percentage of re5pondents

10

-
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in each category of area and level of “teaching duties are listed

. in Tables 1 and 2. ' . . ’ k

- r ‘ ) Q .
) + . Written Skills -

An analys1s~of the data for wrltten skills reveals several
'general trends that would appear to be consistent for need and -

e

use.° First, skllls,associated w1th score reading, score prepara-
tion, and transp931ng, are the, sk111s predomlnantly needed (61. 1%
to 74.%%, Imperative), and used (19.7% to 31.3% use 81 -100%). A
grouplng which inclrdes harmonlzatlon, editing, ana1y51s, reducing
and simplifying seores (Neced: %9.9% to 60.1%, Imperative; Use:
8.2% toéli.5% use 81-100%) seems to form a 'second category. A
third group of written skills associated with Qoice leading and
part writing seem to be less needed (34. i% to 38.9%, Imperatﬁve)
or used (3.4% to 4. 8% use 81~ 100%) than the previous group.
Finally, skills assoc1ated with composing, figured bass and
counterpoint appear to be needed (9.6% to 14.9%, ;mperative) and
used (1.0% to 1.4% use 81-100%) to the least degree by beginning

. music teachers.

Aural Skills
*

The teecners responding to this Questionnaire felt that the
skills predominantly needed by beginning teachers are thgse of
sight singing (81.3%, Imperative) and detecting errors (78 4% to

80.8%, Imperative). In terms of ube, the skill of detecting

errors would appear to be the most ptedominantly used (51.4% to

58.2% use 81-100%), while sight singing is used 81-100% of the
. . )

Qo - V‘ - ]f?
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time by 39.4% of the respondents. The sk}llg\qssociated w%tﬁ
tak!ng‘dictation of all\types seem to be the least needed (43.8%
to 52.9%, Imperative)and used (9.1% to 10.1% use 81-100%). 1In
summary{ the detection of er;ors eeeﬁs to be the/predominent s&i}l
fior the beéinning teacher, -followed clbsi}y by sight sinéing.

Dictation.of all types 'are needed and used to?a'lesser extent

CPoy

by music teachers.

-~ ®

L

./

Combined A&ral and yrltten Skills

4

Combinationb of aural and written skill areas\ghat public
school éeachers‘feel are needed and usea by the beginning music
teacher yere ‘to be reported as a priofiey listing. When taken
across all areas and levels of teaching duties, the follgqwing
trend emerges, which i§ relatively coneistept for both need and
use. First, the most needed and used aural\or-wriﬁten skills
were detecting errorSf-regardless of whether it Qas melodic,/
harmonic or rhythmic, and sight~singing. The percentage of:
respondents in these categorles were the largest for any of the
response categories in the survey. Second in 1mportance, both

in need and use, are the skills.associated with score reading and

preparation (including transposition). It was also quite evident

quf"t:hvat the ‘aural and written skills needed and used the least are

those of figured bass and counterpoint.

Theoretical Knowledge of Musical Types
e

It was the intention of th}i section to obtain data in rela-

tion to "historical” or "styli

18

variables in theory. The




Y
data for the needs section, while giving*a slight weighting

* ‘

toward the pop-commercial (assvs. serious) type of music, does

not appear to present a trend. On the uge side, a trend does

A -

appear to develop. Folk, Pop, and Ethnic music seem to be the
music used most often by public school teachers (9.6% to 16.4% use
81 100%) These are followed by Jazz, Modern, Classlcal ,Roman-

tlg, and Baroque (4.3% to 6.3% use 81 100%). At the battom of
€

the ran& ordered list in terms of usage are Renaissance (3.4% use
81-100%) i\nd\l-Avant-Garde (2.9% use 81-100%). T

<

o\ ) . : . f A
Y \ .~ Areas of Specialization |

s : 1

When exgﬁ}ned by areas of specialization, the results of
\\ .
some areag should be considered with caution since several

. ‘
categories contain only a few respondents (see Table l). For

, | |
example, of the 208 responses only 12 were general music, 14
combined instrumental, general and choral/vocal, and 5 were
instrumental-vocal. The two lergest categories were 77 vocal/
choral-general responsgs, and 56 instrumental.
N ' \
Table 1 l/’
\MW?H“HMhPercentage of 208 Respondents by Areas of Specialization ///’(

Instrumental V 26.9%

Choral , 10.6%

General 5.8%

Instrumental, Choral/Vocal 2.4%

Instrumental, General 10.6%

Choral/Vocal, General 37.0%

Instrumental, Choral/Vocal, General 6.7%

Q

. 19
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In geniial, the difference in thed®y knowledge and skills

. y @

wduld appeaf to be a matter of degree of need or use rather than
direction. For example, while all area gategories had the largest
percentage of use]}n the 81-100% éqlpmn for deteéting.rhythmic
\E;ro;s, 46.8% of the vocal/choralvggnéral reéponﬁents use it
81-100% of the time while 73.2% of the instruménﬁai.ieac::ke use
the skill this amount of time. |

v

) In the'neigs section, all ofitﬁe differences were a matter of

LY

degree. In the use sectiénf:initial inteéprgtation would appear
to suggest-fhat general and choral/VOqal“teachers'use traditioqal
A Eheory.skills such as harmonization and anglyéis to a gréater
.extent thén do instrumental teachers., The instiumental teacher .
is more concerned with skills associ?&gngith score preparation.
A complete liéting of this data is\Beyond thé scope or inter-
est of this monograph. However, it is contained in é'separate

mohograph (McMullen and Bauman, 1975b) and can be obtained by

writing the authors.
\

\

Levels of Teaching Duties

J - ’
When examined according to levels of teaching duties, the

results in some categories also should be consfﬁered with caution.
As sh?wn in Table 2, the categories for post-secondary contain

1.4% or less of the respondénts. Post-secondary was not used in

estéblishing the categories for analysis of data by level because

of the small percentage of réspondents. The largest number of
respondents was that o@/glementary teachers, which‘included 30.8%

(or 64) of the respondents.

- 20 . d
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> Table 2 . .

Percentage of 208 Respondents by Levels of Teaching Duties
N N
Elementary . 30.8%
Middle D « 3.4%
Junior _ 19.9%
Senior ‘ . S - 11.1%
Elementary, Middle ‘ . ' 9.1%
Elementary, Junior 2,.4%
Middle,~Junior . ' 2.9%
Junior, Senior ‘ " 5.8%
Junior, Post-Secondary o 0%
Senior,- Post-Secondary 1.0%
. Elementary, Middle, Junior . 4.8%
Elementary, Middle, Senior - .5%
Elementary, Junlor, Senioy - 3.4%
Elementary, Senior, Post- Secondary . .5%
Middle, Junior, Senieor . - T 2.9%
‘Junior, Senior, Post- Secondary : ‘ .5%
Elementary, Middle, Jurwior, Senior , 2.4%
Elementary, Middle, Senior, Post-Secondary ’ .5%
' _Elementary, Junior, Senior, Post-Secondary . .3%
Elementary, Middle, Junior, Senior, ,
. Post-Secondary 1.4%

§§5

Additionally, the levels of teaching duties do not appear to
show one level clearly needing or using a skill or knowledge more
tnan another. 1In other words, the differences werle a matter off?
degfee ratfer than¥direction. The one possible exception to this
was in tHe skills associated with preparing scores. In this area,
it would/appear that the se@}qr high school teachers use score
preparation mbre than the elementary, middle, or junior high school
teachers. Related skills sucnéas transposing and score reading
also tend to show this distinction, although to a les;er degree.

As with the areas of specialization, a complete listing of this

infbrmation is/beyond the scope or intent of this monograph.

However, a complete listing of this data is contained in a separate




. 7 :
. 14 - .
‘ \ £ 14 o
\ - -
» : . ' »

monograph'(MéMuLlen and Bauman, 1975b), and can be obtained by

writing the authors.
FINAL COMMENTS

It was the intent of this project to develop an initial

profile pf the knowlédge and skills a'béginning music teacher

| Lo
needs and uses, and to determine if this prgfile varies when ,

examined across areas of spec1allzat10n and levels of teaching
duties. Such a profile cannot be completely established by a’
‘survey techg}que suca as employea in this project. However, the
results of the project do serve to "carve out" areas of ihporﬁ
tance. It will be éhe job of future research té more clearly

define these areas and to determine if the resultant areas are
actually of importance in developing an individual that is‘

"successful” in teaching music to public school students.

- +
k]
!
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r | R '1¢.
STATE UNIVERSITY ‘COLLEG o 'FREDONIA, NEW YORK 14063

L QJ":} DEP‘ARTMENT OF MUSIC
o \7{*- L ?

-

¢

+

Dear Music Teacher:

As you doubtlessly ,are aware,]the‘certification procedure .
for teachers in the State of New York is being changed. In
essence, new teachers soon will be asked to demonstrate the
musical and teaching competencies they possess in order to 7z
Be certified, rather than the current procedure which is based™
on the accumulaticn of courses and/or college credit hours.

The question for colleges and universities seeking to comply
with this change becomes, "What competencies should a

beginning music teacher possess?".

We come to you with this question because we believe that K
your ideas and opinions are our most important source of
information. Consequently, we prepared a questionnaire, the
length of which became prohibitive. We chose, therefore, to
divide the questionnaire into five different sections. Your
name has been selected on a random basis from a list of the

over 8000 music teachers in the State of New York to receive

the theory sectiggbof this questionnaire.; °

We are asking you to take a few minutes of your time to

answer the enclosed questionnaire. After you have registered
your opinions on the blue response sheet please return it to

us in the envelope provided. If you wish to provide additional
comments, please feel free to write them on the back of the
response sheet. It is necessary to return only the response
sheet, and it is extTemely impoertant that it not be folded.

Please accept our sincere gratitude for your cooperation.

]

fod

Sincerely,

AV ...

Patrick T. MCMgllen, Ph.D.
Director ‘
CBTE Research Project ’ ¢

PTMc:m
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One of the major criticisms of the CBTEgmovement has been the

lack of available research on which to base {ﬁe development of com-
i

petency-based programs. A search of the litegature indicates that

the amount of research examining this topic extremely limited in

both amount and depth. This is esPécially t ﬁe as it'applies to
music programs. It is, therefore, the purpos% of a study by the
Mu§ic Education Department (SUNY, Fredonia), ik cooperation with
'the Teacher Education Research Center (SUNY, %Eedonia), to take a

first step in filling this gap by seeking inpht from public school

music teachers in New York State. The ultimate goal of the project

is to describe the knowledge and sk&lls felt ko be the most needed

and predominantly used by the.beginning musicjiteacher.

The specific aims of the first section OF this project (Music

Theory) were to seek opinions of New York Sta&e public school music

|

teachers: (1) to obtain an initial profile 6fg
¢ 0 .

skills needed and actually used by‘the beginnt

the knowledge and

ng music teacher in

the areas of aural skills, written skills, ¢ ined aural and

written skills, and theoretical knowledge of
-

to determine if this profile of knowledge an

usical types; and (2)

M S

skili areas will very

when examined by area of specialization and level of teachiﬂq\duties.

The survey instrument used in the study incorporated extensive

modification which developed out of pilot stlidies on earﬁ?er gues-




of three sec%iona dealing with aural skills, written‘skills and
theoretical khowledqe of,%usical t&pes:' For each of theée content
sectioné the guestionnaire asked (1) to what exﬁent the teacher‘felé
these knowledge and skilis were needed, and (2) the approximaée per- .
_Ccentage of time each was used by the beginning teacher. ‘ -7

A sample @as selected rapdomly froy/the‘total pépulatioh of '
7,263 public school music teachers in New York S8tate.- From the 400
guestionnaires sent to public school tethers, ZOé response sheets

v
(or 52%) were returned.

\ N

An analysis of the data for the written skills reveals several
dtrends that appear consistent for need' and use. First, skilfs as-
sociated with score reading, score preparation and transposition

appear to be predominant. A grouping which includes harmonization,’

editing, analysis, reducing and simplifying scores, seem to form a

[N

second catégory. "A third group associated with voice leading and
part writing appear to be ‘needed and used less than'the previous

group. Finally, composing, figureé bass and counterpoint are the
leaqg needed and used. -

The -aural skills most needed are those of sightsingihg and
detecting errors of all types. In terms of use, detecting errdr§
are predominant followed by sightsinging. The skills associated
with taking dictation of all types seem to be the least needed énd
used. N ‘ ,

When examined across aural and written skills the following
trend emerges, which is relatively consistent for both need and
use. First, detecting errors of all types--melodic, harmonic and

rhythmic followed closely by sightsinging received the predominant

o

‘f\/ﬁ




percentages. Second in importance both in need and use are the
skills associated with séore reading and preparation (inéluding
transpositicn), It was also quite evident that the aural and
writtgn ski}ls needed and used the least are thosé of fiédfed-bass
and cbunterpoint.' |
In the theoretical knowledge of music typés section, £he data
for the needs section, whiie giving a slight weighting toward the
pop-commercial (as vs. serious) type';f,music, does not appear t;
present a trend. On the use‘gide, the following trend develops:
5 Folk, Pop, and Ethnic music are used most often, followed by Jazz,
Moaern, Clasgiaél; Rémantié,‘and Ba;oqde. At the bottom of thé
;rank-ordered ligp'in terﬁs of usage are ﬁenaissance and Avant-Garde.
When examined by éréas of specialization, the results would )
appear -to be a matter of degree rathef.than*drrection. In the
nqusfSection, all of tﬁe differences were a m;tter of degree, while
in the use section, initial interpretation would appear to suggest
that general and choral/vocal teachers use traditional theory skills

such as harmonization and analysis to a greater extent than do

instrumental teachers. The instrumental teacher is more concerned

with skills associated with score preparation.
When éxaﬁined’qccording to leyel of teaching duties, the dif-
ferences are adain more a matter of degree than direction. The one

4 .
the skills associated with pre-

po;sible exception to this was in
paring scores. In this area, the senior high school teachers use
gcore preparation more than the-elementary, middle, or juniof high
school teachers. Related skills such as éransposing and'séore
reading also ténd to show this di§tinetioﬁ, although to a lesser

degree. = . y -

o | 51




It was the intént of this project to develop gqtanitial pro-
file of knowledge and skills a beginning teacher needs and uses,
and to determine if this profile varies ;hen dxamined across areas
and levelé of specialization. Whilke results of this study do not

define a complete proﬂg;;, especially because of the limitations

of the survey technique, the results of the theory section of this

roject do serve to "carve out" areas of importance.
P




